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ABSTRACT 

This. paper briefly reviews recent reading research 
which is based on the concept of first identifying effective reading 
teachers in terms of students' reading achievement and then 
considering process variables (instructional strategies) which could 
account for the students' achievement . It is suggested that the 
advantage of this research approach over approaches which identify 
variables and then attempt to establish a relationship to student 
achievement is that the variables under investigation deal' more 
directly with those which relate- to student -achievement, and this 
direct relationship is important if progress is to be made toward 
identifying the eff ectiye ' reading teacher in relation to the total 
reading program. (LL). • , 
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Identification of those variables which can be .associated with an effec- 
tive elementary reading program is , with our current knowledge base, a chal- 
lenging endeavor. The teacher, administrator, or researcher who attempts to 
select and- incorporate into a rea4ing program variables that assure an effec- 
tive program would soon discover that well delineated indicators of reading 
program effectiveness. dc not exist. Further examination of the literature 
on raading program effectiveness would reveal that the most important variable, 
with respect to students' reading achievement,, when methods, materials, group- 
ing practices and so on, are compared is the teacher (Bond and Oykstra, 1967). 
Even though the potency of teacher influence becomes more credible when sup- 
ported by empirical validation, it is not a surprising revelation. Anyone 
who has been involved in American education suspects that the teacher ulti-. 
mately determines the effectiveness of a reading program. 

Why then has much of the reading research focused on infl uences . other 
than the teacher? Some reading authorities have hel d that teaching reading 
is a complex art which .varies with the student, envi ronment .materials , 
and so forth. Others have' been rel uctant to ' attribute learners' end-of-year 
reading score improvement to individual teacher effectiveness. Still others 
have been committed to research designs that dictate the vari"St)les under 
investigation, which ultimately results in methodological incarceration. 

The view that teaching is a complex art involving interactions, among a 
host of variables, in which "the teacher is butone of these interacting 
components, may be a resonable explanation for a reading program being effec- 
tive. However, for such a position to be credible and accepted as casual, 
it must be supported by empirical data. ,Brophy (1972) contends that this,"' , ■ 
■ view is held by those who do not Uqiieve student achievement gain to be an' 
important measure of teacher effectiveness. He points out that, this position 
may be perpeLud L ed-by i esea i xhers ' failure to d e monstrat e a cl e ar relationshi p 
between teaching behaviors and student„achievement. 



■ ; . ' ' . • "■' ■ ■ ■ . ■ ■ ■ ^ ' : i 

Froniiir TQ.gical viev-jpoint, e^ffective reading instruction is more. likely 
the result of a teacher's acquired .ski lls- and knowledge/ t^ 
- result of same- ability which only a few teachers may possess. Thus, logic ; 
should lerve as the motivator which encourages the search^ for identifying 
teacher behaviors which relate to effective reading instruction. 

-.•Another factor which may account for the lack of information about the 
; - diaracteristics of the effective teacherof reading relates. to the variables - 
' whtcl! have been investigated. Assessments of teacher effectiveness have- 

employed a variety of Mieasurement techniques^ ^r example, self-ratings," 
. dirett observation, objective instrument, and interviewing techniques have. - 
been used. Most of these research studies have failed to identify the • ' 
attributes of an effective teacher (Biddle, 1964). 

. Rather than looking at the best criterion by which to judge teacher . 

competence, a change in the learner's behavior, researchers have used more 
readily available criteria hoping that these relate to outcome criterion 

(McNeil and Popharn, 1973).-.Thts research approach may be related to the 
accessibility of frequently, us^variables . For example, course work, :•' 
grooming, friendliness. Tetters of recommendation, and so forth are readily 
identifiable, variables. Once they are identified, they can be related to 
« some aspect of student's readin g achievement." However, the en d result of such^ 
studies is a"puzzle phenomenon" — just bits and pieces. Attempts to fit 
. ■ them together to say something meaningful" about the tola! reading program. are ■ 

almosi certain to fail-- The puzzle phenome^jo^n^ could be partially eliminated 
■. • by employing a research approach wh'ich first identifies -the- effective teacher 
. • • of reading in relation to an outcome measure and then examines viab Te ?rocess~^ 

variables (teaching strategies) that could explain students' .reading achieve- 
ment (product variables). , . 
^ Finally, methodological incarceration probably contribuLe.b more to our - 
difficulty in answering the"what are the characteristics of a gdod teacher of 
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reading" than the two previously mentioned considerations. Education research, 
deals wi'th" advancing logicarhypothes.es for explaining why soraething is the. 
way it is a ■problem is" identified and research is initiated .to move closer, 
to understandifig that problem., . fjpwever, frequently investigators become 
"mo re concerned about the sophlsti cati on of the research design rather than 
"moving toward a better understanding of the' problem. When the emphasis is 
pl-aced on mt^thodological consicierations- many researchers become incarcerated 
in terms of how they can analyze th^ data and what tin al decisions can be 
reached. It may be that the currently avai 1 abTfr re.sei^^h .methodology is not 
able to cope with investigations designed to identify effective teaching of 
reading. As<* the editors of the Readi'ng Research Quarterly (1974-75) point 
out. "... most af the available designs are based on the notion that the 
researcher knows what he is looking for and indeed he is forced to expl i citly 
define the variables ard relationships before he begins to collect his-data. 
The researcher is fo'rced intO' the strategy :of studying what fits into cur- 
rent statistical' techniques rather than w(iat' the. important, i ssues are."^ .. 

(p. ii)- ■ " " ' '■ • ;• 

Although most ■ of whaf i s knowi\^out' effecti ve Ge.ading instruction 

is in terms of the "puzzle phenomenon," there do exist a minimal number of re- 
search f i ndi ng^-amM3r^i^fitly-*pe-f:at i ve eff-ecti ye readi ng-^jrogr ams which cou ld,, 
form the bases for further exploration. In addition, many of the bitsand 
pieces of research about, teacher effectiveness in reading could become more 
meaningful if research methodbl ogies are adopted which allow for the inves-- . 

tigation of how. these bits and pieces contribute to teacher- effectiveness in 

■ ■ . ■ ■-- ■ „ ■ . ,. ■ . 
a total rea^ g T^Wdiii: — - - - ^ 

Some, of the research findings regarding effective reading instruction, • 
which related process to product (e. g. teacher instructional' variables wHfese 

effecLiveness was measured by learner perfnrmanrp nn reading' cpmpetehcy 

measures) include'ihvestigatioh conducted by' Pescospli do (19|.2), Harris 



and Sender (1966), Weber (1971), Rupley (1974), „and Blair (1974). 

Seven factors related to teaching procedures in reading were identified 
by Pescosolido as being highly related to pupil achie-vement in. reading. The.se 
teaching procedures were systematic and meaningful vocabulary development,' 
availability and use of "a variety of instructionalmaterials, appraisal of 
pupil attitudes toward reading, provision for constructi ve independent 
reading, development of purposes for reading, readi ng. si lently prior to 
oral reading, an.d adequate preparation by the teacher for the reading lesson. 

- Harris atid Serwer discovered that teachers who were competent; with, a 
particular reading method .and followed its prescri pti o.ns had higher achiev- 
ing students' in reading. In addition, they found that time°"devoted to- 
reading instruction was positively correlated with students' reading achieve- 
"inerrt. • . . ... 

.Four inner-city schools successful in teachi n^-chi Tdren to read were 
identified by lleber. He noted eight teacher 'characteristics common to 
these four schools. The characteristics were-s.trong leadership, high expec- 
tations, good atmosphere, strong emphasis on reading,, additional reading 
personnel, use of phonics, individualization, and careful evaluation of 
pupil progress. 

— -RTrptey^-Fi-rsir*!'^^ — 
students ' :end-of-year reading achievement and looked at instructional pro- 
cesses which couldaccount for the di fferences. i n relation to the effective' 
and less effective teachers. He found that, teachers who reported Tess 
etnphases on oral reading skills and language development had' higher achiev- 
^n^ students, than teachers who. pi aced greatar'. emphases on these areas. In^^ 

..addition, teachers who used ongoing diagnostic tachniques and adapted their 
instruction to these diagnostic findings had higher achieving pupils in read- 

ing. ■ ° • ■ : • ' . 

A similar procedure was adoptedby Blair. He first identified teachers 



associated with: high and ]ow achievin.g students in reaS^ng and then looked 
at the effort exerted by these teachers in . the; use of supplementary materials, 
differentiated instruction, records on stfldent progress, and "conferences deal- 
ing. with individual student progress'. Blai-r found significant differences in 
pupil ehd-of -year reading aclfievement in favor of. the high effort teachers. . t 

The major aim, of a project conducted by' the American Institutes for 
^Research, commissioned by the Right to° Read Office of the U.S. Office of 
, Education, was to identify effective reading prograpis which had demonstrated 
improved pupil reading achievement. . The results of this project have, rami- 
fication for further delineating the effective teacher of reading. Although 
only nine elementary reading programs out of r728 were identified as being 
effective,- the crsiteria which was used to determine effectiveness centered 
around the product for which reading teachers are directly responsible - 
cognitive and academic achievement.- .. 

In a review ^of the programs (Rupley, i976), several components, in 
relation to teacher process and how this may have affected' pupi Is ' achieve- ■ 
ment, are evident.- These similarities included closely monitoring students' 
■ progress through the program, establishing educational goals and objectives 
which related to observable outcomes, establishing the entering abilities 

^ — ef--^(^e-^-tudeRt^— for— compa-rison-W-i-th^^teriiLi^na^L^^^ .„ 

tion-al strategies and materials which dealt directly with the identified < 
needs of the students. ■ . 



:^ >, Insert Figure One 

As Figure 1 points out, the aformentioned research studies and effec- 
.-tive" reading programs'are based around the concept of first identifying 
effective reading teachers in terms of students' reading achievement and ^ 
then considering process variables (instructional strategies) which could • 
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aec'ount for^. the students^ achievement. The .advantage of this resear^ ' 
approach over approaches v/hich identify variab.l.es and then attempt to 
establish a reVationship to. student achievement's that the variables under • 
investigation dea*l more dire.Gtly with' thOs^ which 'relate to student achieve- 
ment.' This ^direct re Tati.bnship: is of paramount importance if .progress 
to made toward , identifying the effective reading teacher in relation., 
to the total reading program. ' Hopefully., researchers will now. take this 
direction. If -fe+iey do, those people interested in reading instruction' 
improvement wil 1 no longer have to deal with the/'puzzle phenomenon" ^i IF 
their search for improved reading instruction. 
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Ongoing Diagnosis. 



Opportunity to 
learn tc read. 



STUDENTS' END-OF-YEAR 
^ READING ACHIEVEMENT 
AND RELATING THESE. TO 
PROCESS VARIABLES. 



Best criterion by whicb- 
to judge the effective 
teacher of reading in 
relation to the total 
reading program. / 



Effort tci meet, 
reading iWds,. 




Systematic 
instructi on. 




Levels of 
quest! oning 




Figure 1 



PUZZLE PHENOMENON 

Does not consider pro- 
duct (students reading 
achievement) in relation 
to process (teacher's 
input) . Deals with sus- 
pected variables whi ch 
hopefully relate to stu- 
dents ' reading achieve- 
ment , are easi ly accessi 
ble, Snd are highly sub- 
jective. 




Acceptance 
of criticism. 




Verbal behavior. 



An example of research using credible 
pVocess variables in, relation to-product 
cbmparad with research results which . 
perpetuate the puzzle phenomenon. 
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